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Chapter 3 Unit Plan: Social Influence Pt II  
Overview This unit plan is for the second half of Chapter 3: Social 

Influence. We’re focusing on how social factors can 
influence cognition (e.g. schema and memory) and 
behaviour (bystanderism and prosocial behaviour). 
This unit prepares students for the “Social Responsibility” 
topic in Human Relationships, as well as other social and 
cognitive approach topics. 

Duration 18-20 Lessons (14 x Content + 4-6 Review/Assessment) 

Themes  Social factors can influence our cognition and our 
behaviour.  

Key Questions  How does our mind organize information?  

 Why can’t we trust our memories? 

 Why don’t people help those in need? 

 Why are some cultures more helpful than others? 

Assessments Summative 
 Short Answer Response Test: Students are given one SAQ 

and have 30 minutes to write a response. The question could 
be: Explain one study related to (insert one of the following): 

 Schema theory 
 One bias in thinking or decision making 
 Reconstructive memory 
 Stereotypes  

 Essay Test: Students are asked to discuss research related to 
one or more of the following: 

 Bystanderism  
 Prosocial behaviour  
 Promoting prosocial behaviour  

 Project: Students could research a real life example of one of 
the concepts we’ve studied (false memories, bystanderism, 
prosocial behaviour, etc.) and apply studies and theories to 
explain it. 

Resources  Student Textbook: IB Psychology: A Student’s Guide 
(available here) 

 Student workbook* 

 Powerpoints* 

 Activities resources* 

 Additional blog resources (here) 
*included in the teacher support pack.  

Tips  It’s a good idea to cover schema theory and 
reconstructive memory before doing quantitative 
methods and the IA, as these are popular IA topics.  

http://www.themantic-education.com/
https://themantic-education.com/collections/all
https://ibpsych.themantic-education.com/
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Chapter 3 Unit Plan Social Influence Pt II 

Topics Key Questions Lessons Studies Terms 

3.7 Schema Theory  How does our mind 
organize information? 

(a) Schema Theory: An 
Introduction 

(b) Schematic Processing 
(c) Confirmation Bias 
(d) Information Processing and 

Comprehension 

 Stereotypes and confirmation bias - 
occupations (Cohen, 1981) 

 Stereotypes and confirmation bias – 
racial stereotypes (Stone et al. 2010) 

 Schema and comprehension 
(Bransford and Johnson, 1972) 

Schema, schema theory, 
schematic processing, 
confirmation bias, 
comprehension, schema 
activation, information 
processing. 

3.8 Reconstructive 
Memory  

 Can we trust our 
memory? 

(a) Rationalization 
(b) Leading Questions 
(c) The Misinformation Effect 
(d) Confabulation (False 

Memories) 

 Bartlett’s War of the Ghosts (1932) 

 Leading questions and the 
misinformation effect (Loftus and 
Palmer, 1974) 

Reconstructive memory, 
rationalization, leading 
questions, misinformation 
effect, confabulation, false 
memory, eye-witness testimony. 

3.9 Bystanderism  Why don’t people help 
those in need? 

(a) The Smoky Room Study  
(b) Diffusion of Responsibility  

 The Smoky Room Study (Darley and 
Latane, 1968) 

 Cross-cultural differences in helping 
(Levine et al. 2001) 

Bystanderism, informational 
social influence, diffusion of 
responsibility, population 
density. 

3.10 Prosocial 
Behaviour 

 Why are some people 
more likely to help than 
others? 

(a) Culture and Prosocial 
Behaviour 

(b) The Empathy-Altruism 
Hypothesis 

 Cross-cultural differences in helping 
(Levine et al. 2001) 

 Empathy and altruism – helping Elaine 
(Batson et al. 1981) 

Prosocial behaviour, sensory 
overload, economic 
productivity, cultural values, 
altruism, empathy. 

3.11 Promoting 
Prosocial 
Behaviour 

 How can we 
encourage people to help 
others? 

(a) Obedience 
(b) Compliance 

 Effects of jigsaw classroom 
(Bridgeman, 1981) 

 Authority and compliance (Bickman, 
1974 and Bushman, 1988) 

 Compliance in hotels (Cialdini et al. 
2008) 

Perspective taking, obedience, 
authority, consensus, 
descriptive social norms, 
compliance. 

Tips  It’s likely that exams will ask students to evaluate or discuss research related to bystanderism or prosocial behaviour in that section in 
Paper 2, so it’s a good idea to practice that type of answer in this unit. You can read more about the 5 types of exam questions here. 

 If you’re going to study Love and Marriage, you could skip the bystanderism and prosocial behaviour topics, or just teach them for fun 
(because there will be one exam question for each of the three topics).  

http://www.themantic-education.com/
https://ibpsych.themantic-education.com/2017/09/22/5-types-of-exam-questions-in-ib-psychology/
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IB Psychology Curriculum 

Approach  Topic  
(and concept) 

Content  
(Specific topic) 

Examples  
(from this unit) 

Biological  
Not covered 

Cognitive  Cognitive Processing  
A range of variables can 
influence our cognitive 
processing. 

 Models of Memory   N/A: See PTSD 

 Schema Theory   Schema, stereotypes, 
confirmation bias and 
comprehension  

 Thinking and decision 
making 

 N/A: See Criminology 

Reliability of Cognitive 
Processing  
Our cognitive processes 
might not be reliable.  

 Reconstructive memory   Eye-witness testimony and 
the misinformation effect 

 Bias in thinking and 
decision making 

 Confirmation bias 

Emotion and Cognition  
Emotion can influence 
cognition. 

 The influence of emotion 
on other cognitive 
processes  

 N/A: See PTSD 

Sociocultural 
 

 

The Individual and the 
Group 
Social variables can 
influence behaviour. 

 Social Identity Theory   N/A: See Part I 

 Social Cognitive Theory   N/A: See Part I 

 Stereotypes  Confirmation bias is an 
effect of stereotypes. 

Cultural Origins of 
Behaviour Cultural factors 
can influence behaviour. 

 Culture   Cultural influences on 
prosocial behaviour. 

 Cultural Dimension  N/A: See Part I 

Cultural Influences on 
Behaviours  
Cultural factors can 
influence behaviour. 

 Enculturation   N/A: See Part I 

 Acculturation  N/A: See Part I 

Option   Topic  
(and concept) 

Content  
(Specific topic) 

Examples  
(from this unit) 

Psychology 
of Human 
Relationships  

Personal Relationships 
Not covered 

Group Dynamics 
Not covered  

Social 
Responsibility  

 By-standerism  Information social influence 
and cultural influences  

 Prosocial behaviour   Cultural influences on 
prosocial behaviour 

 Promoting prosocial behaviour  Using compliance techniques 
to promote prosocial  
behaviour 

Ethics & 
Research 
Methods 

For all topics and areas of study in the three approaches you need to be aware of how and 
why research methodology (e.g. natural experiment, case study, etc.) and ethical 
considerations (e.g. informed consent, anonymity) are related to those particular areas of 
study. 

 

http://www.themantic-education.com/
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3.7 Schema Theory 
Overview In this topic, students learn about the major claims of schema theory. 

The key claims are look at in the individual lessons to give students 
multiple chances to comprehend this abstract idea. 
This topic is designed to make a conceptual link with 3.6 SIT, as it 
relates closely with the out-group homogeneity effect.  

Duration 4 Lessons 
a) Schema Theory: An Introduction 
b) Schematic Processing 
c) Confirmation Bias 
d) Information Processing and Comprehension 
e) Optional: Exam Prep Lesson – Writing SARs 

Key Questions   What is a schema? 

 What are the major claims of schema theory? 

 How can schema influence our cognition? 

 How can claims of schema theory be supported by studies? 

 What are the applications and limitations of schema theory? 

Building Blocks Terms:  Schema, schema theory, schematic processing, confirmation 
bias, comprehension, schema activation, information processing. 

Research: 

 Stereotypes and confirmation bias - occupations (Cohen, 1981) 

 Stereotypes and confirmation bias – racial stereotypes (Stone et al. 
2010) 

 Schema and comprehension (Bransford and Johnson, 1972) 

Assessment 
Tasks 

Formative 

 Consolidation activities at the start of each lesson 

 Answers to workbook  guiding questions 

 Key terms pre-and post-assessment 
 

Summative 

 Quiz: There will be a short quiz on schema theory (in the 
student workbook). 

 Practice SAR: Students can write a practice SAR that shows how 
one study is related to either: schema theory, a bias in thinking 
(confirmation bias), stereotypes  

Tips  It’s important to know that the primary claim of schema theory 
is that we have schemas. A lot of research is, therefore, based 
on simply testing the existence of schemas. 

 More studies than are necessary are used to give students 
options and to also help reinforce and teach the claims of 
schema theory. When they are preparing for exams, they should 
choose one study to revise for writing SARs about each topic. 

http://www.themantic-education.com/
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(a)Schema Theory: An Introduction 
Overview In this lesson, students are introduced to the concept of “schema” and 

schema theory. The key claims of schema theory are gradually introduced 

over the new few lessons. 

Key Questions  What is a schema? 

 How might social schema save our cognitive energy? 

 How can concepts related to schema be applied to written 

communication? 

Lesson Plan 

Consolidate 

Key Terms Traffic Lights 
Students use coloured pencils (or highlighters) to complete the key terms traffic 
lights in the workbook. They could do some peer teaching with students teaching 
one another words that they already know. 

Hook 

Riddle  
Use the PowerPoint to pose the riddle (the one that ends “the Dr was his 
mother” - on pg. 170 of the textbook). Explain to students why most people don’t 
get this riddle and how it relates to schema.  

Activity 

Day One: Brain Dump Recap  
If you completed this activity in the introduction to psychology, give students 
back their brain dumps and have them add to it in a new pen. Discuss how their 
knowledge of psychology has grown. 
Chalk-and-Talk 
Use the brain dump activity to help explain the concept of schema – their 
grouping of related pieces of information about psychology (i.e. their schema) 
has increased. Explain also to students what they’ll need to know about schema 
theory over the next few lessons. Direct them to the page in their workbooks 
where they keep notes on the theory (pg. 4). You can also make the connection 
between stereotypes and schema theory (this blog post might help). 
You can use any one or more of these activities for teaching schema, too. 
Read: Students read this lesson in the textbook and answer the guiding question. 

Check-in 

Answer Guiding Question 
Read student answers to the guiding question. 

Extend 

Application 
See if students can figure out how the textbook uses the concept of schema to 
organize information and lessons for students and/or if they can think of how 
they can use schema to help their own writing (e.g. with topic sentences and 
good introductions). Students could also read this blog post about schema 
theory.  

Reflect 

Goal Setting Exit Ticket 

 What are two things you are going to do better this unit to become a 
better psychologist??  

Note: The goal should be measurable, so something like “ask at least one question 
each topic” is better than “try harder to ask questions.”  
Keep these somewhere and give back later in this unit (Lesson 3.8b). 

Tips  The guiding question in this lesson is designed to just get students thinking 
carefully about “what is a schema?” This takes a couple of lessons for 
students to fully comprehend.  

http://www.themantic-education.com/
https://ibpsych.themantic-education.com/2017/07/24/lesson-idea-brain-dumping-on-psychology/
https://ibpsych.themantic-education.com/2017/12/05/schema-theory-and-stereotypes/
https://ibpsych.themantic-education.com/2017/12/09/lesson-ideas-schema-theory/
https://ibpsych.themantic-education.com/2017/11/29/schema-theory-a-summary/
https://ibpsych.themantic-education.com/2017/11/29/schema-theory-a-summary/
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(b) Schematic Processing 
Overview In this lesson, we introduce the concept of schematic processing and use 

Cohen’s (1981) waitress/librarian study to demonstrate this idea. This study 

shows that social schemas can help us save our cognitive energy because we 

focus on information that is consistent with our existing knowledge. 

Key Questions  What is schematic processing? 

 What were the methods and results of Cohen’s (1981) waitress/librarian 

study? 

 How might schematic processing reinforce stereotypes? 

 What are some other ways schematic processing might affect memory? 

Lesson Plan 

Consolidate 

Crossword 
There’s a crossword at the back of the workbook that covers terms across this 
unit. They can use this for something to do if ever they have down time in 
class, or as review at home. 

Hook 

Hook is the activity (and it’s best to jump straight in the replication so as to 
not to confound the results).  

Activity 

Study Replication: Waitress/Librarian Study (Cohen, 1981)(see activity file) 
Instead of watching this as a video, in the activities folder you’ll find a script 
(and full instructions). The class is divided in half. Have one “reader” per 
group. Somehow secretly tell half the class the story is about a waitress and 
the other half it’s about a librarian without each group hearing the difference. 
Give the story to the reader (in activity file) and they read it to their group, 
who by the way think it’s a memory test. When both groups have finished 
reading the story, as a distraction task watch this one minute video of a 
gorilla having a bath. Afterwards, get all students to see what details of the 
story they remember. 
Chalk-and-Talk 
Use the PowerPoint to explain the methods of the original study and to see if 
students got similar results. Did the Librarian condition remember more 
schema-consistent information? Explain the concepts of schematic 
processing. 
Read 
Students can read this lesson in the textbook or go straight to the guiding 
question. 

Check-in 

Guiding Question 
Students answer the guiding question in their notebooks without using the 
study at first – just explaining the concept. This will be challenging.  

Extend 

Add Evidence 
After students can provide a general explanation, students should then go 
and add the study as supporting evidence to their answer. 

Reflect 

Traffic Lights 
Use traffic lights (or fingers) to see how well students can address the three 
learning outcomes for the lesson. 

Tips  I try not to give too much away during the “Hook” part of the lesson so as 
to not affect the replication of the study. We can talk about how 
stereotypes are related after they do the study.  

http://www.themantic-education.com/
https://www.youtube.com/watch?v=a33_lkYJm5g
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(c) Confirmation Bias 
Overview In this lesson, we introduce the cognitive bias called confirmation bias. This 

was also covered in the previous lesson, but now it’s given a name. We look 

at a study very similar to the waitress/librarian study, but this one is about 

stereotypes associated with the race of basketball players (black and white). 

Key Questions  What is confirmation bias? 

 How does Stone et al.’s (2010) basketball player study demonstrate the 

effects of confirmation bias? 

 How do Stone et al.’s and Cohen’s studies support schema theory? 

Lesson Plan 

Consolidate 

Three Levels of Questions 
Pose three levels of questions about Cohen’ et al.’s study (see the PowerPoint 
slide). Students talk in pairs to see if they can answer these questions and 
then go over as a class.  
Q&A: Have an open Q&A session about the topics covered so far. 

Hook 

Pros and Cons of the IB 
Get students talking about this subject because they’ll all have an opinion on 
it. The purpose of doing this is because they’ll probably complain about too 
much work. Don’t mention it yet, but this will affect how they interpret the 
passage they’ll read in the next experiment. 

Activity 

Confirmation Bias Experiment 
In workbooks, students rate the value of homework, then have them read 
this article about homework. Allow ten minutes (depending on how fast your 
readers are). Fast finishers can work on the crossword puzzle or add to their 
notes in their workbooks. After all students have finished reading (or time is 
up), give students 3 minutes to write down the details they remember from 
the article. Record the ratio of positive: negative points about homework – do 
they tend to remember information that supports their views on homework, 
or not? 
Chalk-and-Talk 
Explain the concept of “confirmation bias” and how this was actually being 
shown in the previous lesson about the Waitress/Librarian study. Explain 
Stone et al.’s study on racial stereotypes and confirmation bias and pose the 
guiding question. Students share answers after they’re written. 
Quizizz: Play this quizizz about Schema, Stone and Cohen’s studies. 

Check-in 

Guiding Question 
Students answer the GQ in workbooks and check their answers. 

Extend 

Evaluating Schema Theory 
Students add to their schema theory notes to show what aspects of schema 
these studies support.  

Reflect 

Reminder 
Remind students that they need to be keeping up with the guiding questions 
and that it’s up to them to be filling in blanks in their workbook, completing 
tasks and getting help. 

Tips  Confirmation bias is an example of a “bias in thinking and decision 
making.” So this study can be used in relation to biases in thinking and 
decision making, schema theory and stereotypes. 

http://www.themantic-education.com/
https://today.duke.edu/2006/09/homework_oped.html
https://quizizz.com/admin/quiz/5a2c8a90260e541500d8663d?from=quizEditor
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(d) Information Processing and Comprehension 
Overview In this lesson, students look at how activating schemas can help improve 

comprehension as it makes it easier to connect new information to existing 

knowledge (schema). This is shown in Bransford and Johnson’s famous (1972) 

study. 

Key Questions  What were the methods and results of Bransford and Johnson’s (1972) 

study on schema activation? 

 How might schematic processing influence comprehension of new 

information? 

 Can you apply what you’ve learned about schema theory to help you 

write better exam answers? 

Lesson Plan 

Consolidate 

Spot the Mistakes  
In the workbook there is a summary of schema theory and the studies. 
Students try to find all ten mistakes and write in correct details. Go over 
answers at the end and make sure students get it right – this makes for a 
valuable page of notes about schema theory, as long as they’ve got the right 
information. Answers in the Teacher’s Workbook. 

Hook 

Watch 
This video from Crash course (link) from 5:48-7:20. In this part of the video he 
talks about confirmation bias, so it helps to consolidate information.  

Activity 

Study Replication: Laundry Schema (See activity file) 
You could do this as a whole class or in small groups (see activity files and 
PowerPoint for materials). The basic idea is that half of the students are given 
the title of the passage they’re about to hear and the other half aren’t given 
any information. They then rank how well they comprehended the 
information and see how many details they remembered. There’s also a 
second experiment with an illustration of a man playing a guitar towards an 
open window (for copyright reasons I can’t reproduce it but it can be found 
here in the original article). 
Watch: This clip about schema and the study (link) (2 mins). 
Chalk-and-Talk 
Explain the original study and how it’s related to schema theory. You can also 
get students working on groups and reading to figure this out instead of 
chalk-and-talk, if preferred. 

Check-in 

Guiding Question 
Students try to show their understanding of today’s guiding question using 
images or a written explanation (their choice). 

Extend 

Application 
Get students to think of ways they can use the idea of schema in their 
everyday life and in particular to help their communication of ideas. 

Reflect 

Exit Ticket: One Grey Area 
Students write down one thing about schema, a study or the theory they 
want clarified before we move on to the next topic. 

Tips  This study is a popular one for students to complete for their IA and 
it’s a good one to do since it’s simple.  

http://www.themantic-education.com/
https://www.youtube.com/watch?v=R-sVnmmw6WY
http://www.cogsci.ucsd.edu/~coulson/203/bransford72.pdf
https://www.youtube.com/watch?v=o4HHCgFmkcI&t=
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Activity resource for Chapter … 

Study Replication/Role Play Cohen 1981 

Waitress/Librarian Schema, Stereotypes and Memory 

Purpose 

 The object of this activity is to get students to comprehend the study, including 

methodology and results.  

 By actually participating in the study it increases engagement and retention. 

 This study is about how activation of a stereotype (waitress or librarian) can have an 

influence on memory. We’re looking at how schematic processing (related to a 

stereotype) can lead to confirmation bias, so it could potentially be applied to three 

different topics.  

Details 

 The original study uses a video, but we’ll use a written story.  

 Divide the class in half, with one “reader” for each group.  

 Try to have both groups sitting at opposite ends of the room so they don’t hear one 

another. 
o Note: the only difference is the first line of the story that states the different 

occupations of the woman.  

 Tell the students (like they did in the original study) that this is an experiment that 

tests how we form impressions of people, so they are trying to form an impression of 

the woman. 

 Give the reader in each group the story and they read it to the rest of their group.  

 After both sides have finished the story, watch this one minute video of a gorilla 

having a bath.  

 Afterwards, get all students to see what details of the woman they remember on a 

piece of paper (or in the space at the back of their workbooks).  

Variation 

 You could do this experiment to the whole class at the same time with you as the 

“reader” telling the story, and manipulating the variable of the profession by telling 

either group a different profession. You could do this by simply asking one group to 

close their eyes as you project on the screen the sentence “this story is about a woman 

who is a waitress and her husband.” Swap groups and swap slides and change the 

occupation.  
o Note: I prefer as much as possible to get students doing the work with the experiments 

as it gets a bit of movement and a bit more engagement.  

http://www.themantic-education.com/
http://www.themantic-education.com/
https://www.youtube.com/watch?v=a33_lkYJm5g
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Activity resource for Chapter … 

The Story – Sarah the Waitress’s Birthday  

Sarah is a waitress at a local restaurant and she’s excited as her husband has been cooking 

her dinner and they’re going to celebrate. As she walks in the front door to her house she 

can smell the hamburgers that her husband, Bryan, is cooking.  

“Happy birthday, sweetheart,” he says, as he comes from the kitchen to give her a kiss and a 

present. He hands her a small gift, wrapped in pink with a bow. Sarah opens it excitedly and 

is delighted to see it’s a book. Turning over the front cover she sees it’s about her favourite 

band, The Beatles. 

“Take a seat, dear,” Bryan says. “I’ll bring you a drink and we’ll have dinner.”  

Sarah takes her seat at their simple dining table. There are paper napkins, salt and pepper 

shakers and a ketchup bottle. Behind her stands a tall book shelf filled with a range of 

books, from classic love stories and novels to modern non-fiction science. One row of the 

bookshelf is dedicated entirely to Sarah’s collection of old CDs, with some classical music 

like Beethoven and other pop-music like The Beatles. Hanging next to the bookshelf is their 

new, flat-screen TV. 

Bryan brings her dinner, his two specialties: chicken-caesar salad and a bacon-avacado 

cheeseburger. 

“Thanks, sweet heart,” Sarah says, as she takes off her glasses and puts them on the table. 

“This is really lovely.”  

“Cheers,” he replies, as they clink their bottles of beer. “How was your day?”  

“It was great,” she said. “The perfect day off. I went to the park and read for a while, before 

going for my guitar lessons.”  

“Sounds great. Have you stopped your piano lessons?” He asked.  

“No, I’m just seeing which one I like better.”  

After dinner Bryan reveals he got one more surprise and brings her a chocolate birthday 

cake. 

“What a great day this has been,” she exclaims, blowing out the candles with quiet 

satisfaction.  

 

 

http://www.themantic-education.com/
http://www.themantic-education.com/
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Activity resource for Chapter … 

The Story – Sarah the Librarian’s Birthday 

Sarah is a librarian at a local library and she’s excited as her husband has been cooking her 

dinner and they’re going to celebrate. As she walks in the front door to her house she can 

smell the hamburgers that her husband, Bryan, is cooking.  

“Happy birthday, sweetheart,” he says, as he comes from the kitchen to give her a kiss and a 

present. He hands her a small gift, wrapped in pink with a bow. Sarah opens it excitedly and 

is delighted to see it’s a book.  

“Take a seat, dear,” Bryan says. “I’ll bring you a drink and we’ll have dinner.”  

Sarah takes her seat at their simple dining table. There are paper napkins, salt and pepper 

shakers and a ketchup bottle. Behind her stands a tall book shelf filled with a range of 

books, from classic love stories and novels to modern non-fiction science. One row of the 

bookshelf is dedicated entirely to Sarah’s collection of old CDs, with some classical music 

like Beethoven and other pop-music like The Beatles. Hanging next to the bookshelf is their 

new, flat-screen TV. 

Bryan brings her dinner, his two specialties: chicken-caesar salad and a bacon-avacado 

cheeseburger. 

“Thanks, sweet heart,” Sarah says, as she takes off her glasses and puts them on the table. 

“This is really lovely.”  

“Cheers,” he replies, as they clink their bottles of beer. “How was your day?”  

“It was great,” she said. “The perfect day off. I went to the park and read for a while, before 

going for my guitar lessons.”  

“Sounds great. Have you stopped your piano lessons?” He asked.  

“No, I’m just seeing which one I like better.”  

After dinner Bryan reveals he got one more surprise and brings her a chocolate birthday 

cake. 

“What a great day this has been,” she exclaims, blowing out the candles with quiet 

satisfaction.  

 

 

 

http://www.themantic-education.com/
http://www.themantic-education.com/
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Activity resource for Chapter … 

Checking Answers 

Use the table below for students to see if they remembered more details from one category 

or another.  

Note: Students should not describe this story as if it were the original video; all we know 

from Cohen’s report is that “the video showed the actor and actress first having dinner 

followed by an informal birthday celebration.” The  details below are the same as reported in 

the experimental report, so they could describe these in their summaries of the study.  

 

Example Characteristics in the Dinner Date Video 
Adapted from Cohen, 1981. 

Librarian Features Waitress Features 

 Eats salad 

 Likes to play piano 

 Wears glasses 

 Bookshelves in the house 

 Spent the day reading 

 Classical music 

 Got a book as a present  

 Eats a hamburger 

 Drinks a beer 

 Has chocolate birthday cake  

 Likes pop music 

 Television in the background 

 Likes to play the guitar  

 The table setting is informal 

 

http://www.themantic-education.com/
http://www.themantic-education.com/
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Activity resource for Chapter 3: Social Influence Part II 

Study Replication Bransford and Johnson, 1972 

Laundry Schema and Memory 

Purpose 

 The object of this activity is to get students to comprehend the study, including 

methodology and results.  

 By actually participating in the study it increases engagement and retention. 

 This study is about how activation of a particular schema (in this case doing laundry) 

can have an influence on memory. We’re looking at how schematic processing can 

improve comprehension of new information by enabling people to relate new 

information to existing schemas in order to make sense of it. 

Details 

 If you have a large class (over 15) divide them into groups. About 6-8 students works 

well for group sizes. Small classes can be done as one group. 

 Have one student in each group as the researcher and the rest are the participants.  

 Give the researcher pg. 2-3 of this handout with the instructions, the passage and 

the answers.  

 Give participants the data collection sheet (pg. 4) (note: there are three versions – 

one for each condition).  

 The researcher in each group then explains the methods to all participants and they 

analyze their results to see if they’re the same as the original.  

 Come back as a whole class and discuss.  

 

 You can do another example as a whole class using the image (this time swap who 

has their schema activated and who doesn’t) that can be found in the original article 

(here). 

 

Variation 

 You could do this experiment to the whole class at the same time with you as the 

“reader” telling the story, and manipulating the variable of the schema by telling either 

title of the passage or not. You could do this by simply asking one group to close their 

eyes as you project on the screen the sentence “this story is about doing laundry.”  

o Note: I prefer as much as possible to get students doing the work with the 

experiments as it gets a bit of movement and a bit more engagement.  
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Activity resource for Chapter 3: Social Influence Part II 

Researcher Instructions: Schema Study  

1. You are going to read the passage in the box to your participants.  

2.  Do not read these numbered instructions out loud – they are for you only. 

3. This experiment has three conditions: 

a. Title before 

b. No title 

c. Title after  

4. The “title” refers to the title of the passage which is “Doing Laundry.”  

5.  Each of your participants has a different data collection sheet, either with the title of 

the passage on it (title before), no title or title after (you will write the title on their 

sheet after you read the passage). 

6. Make sure your participants read the instructions on their sheets carefully before 

you begin reading the passage below. 

7. Instruct your participants that they’re going to hear a passage and they are to try to 

comprehend and remember it.  

8. Read the passage: 

9. Now tell your “title after” group (only!) the title of the passage – you can do this by 

writing it on their paper. 

10. Get your participants to complete the data collection sheets. Allow 3 minutes. 

11. After everyone’s finished, compare results and see if there are any trends. 

a. The maximum score is 18 details (see answers on opposite page). Did one 

group remember more than the others? 

 

 

The procedure is actually quite simple. First you arrange things into different 
groups. Of course, one pile may be sufficient depending on how much there is 
to do. If you have to go somewhere else due to lack of facilities that is the next 
step, otherwise you are pretty well set. It is important not to overdo things. 
That is, it is better to do too few things at once than too many. In the short run 
this may not seem important but complications can easily arise. A mistake can 
be expensive as well. At first the whole procedure will seem complicated. Soon, 
however, it will become just another facet of life. It is difficult to foresee any 
end to the necessity for this task in the immediate future, but then one never 
can tell. After the procedure is completed one arranges the materials into 
different groups again. Then they can be put into their appropriate places. 
Eventually they will be used once more and the whole cycle will then have to be 
repeated. However, that is part of life. (From Bransford and Johnson, p. 722) 

http://www.themantic-education.com/
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Activity resource for Chapter 3: Social Influence Part II 

 

Answers – 1 mark for each correct detail (/18) 

1. The procedure is actually quite simple.  

2. First you arrange things into different groups.  

3. Of course, one pile may be sufficient depending on how much there is to do.  

4. If you have to go somewhere else due to lack of facilities that is the next step, 

otherwise you are pretty well set.  

5. It is important not to overdo things. 

6. That is, it is better to do too few things at once than too many.  

7. In the short run this may not seem important  

8. …but complications can easily arise.  

9. A mistake can be expensive as well.  

10. At first the whole procedure will seem complicated.  

11. Soon, however, it will become just another facet of life.  

12. It is difficult to foresee any end to the necessity for this task in the immediate 

future,  

13. …but then one never can tell.  

14. After the procedure is completed one arranges the materials into different 

groups again.  

15. Then they can be put into their appropriate places.  

16. Eventually they will be used once more  

17. …and the whole cycle will then have to be repeated. 

18.  However, that is part of life. 

 

After your participants have finished writing what they can remember you can use 

this to go through answers so they can give themselves a score /18. 
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Activity resource for Chapter 3: Social Influence Part II 

Participants’ Data Sheets 

 

You are in the: title before group. You are about to hear a passage called “Doing 

Laundry.”  

On a scale of 0 – 7, how well do you feel you comprehended the passage?  

0 -  1 2 3 4 5 6 7  

Not at all  Somewhat  Excellently 

In the space below and on the back of this sheet, write down as many details as you can 

remember: 

 

You are in the: no title group. You are about to hear a passage.   

On a scale of 0 – 7, how well do you feel you comprehended the passage?  

0 -  1 2 3 4 5 6 7  

Not at all  Somewhat  Excellently 

In the space below and on the back of this sheet, write down as many details as you can 

remember: 

 

You are in the: title after group. You are about to hear a passage. Make sure your 

researcher secretly tells you the title of the passage after you’ve heard it. 

On a scale of 0 – 7, how well do you feel you comprehended the passage?  

0 -  1 2 3 4 5 6 7  

Not at all  Somewhat  Excellently 

In the space below and on the back of this sheet, write down as many details as you can 

remember: 
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Spot the Mistakes – Correct Version 

There are ten mistakes in the passage below. How many can you find?  

Schema theory’s central claim is that our knowledge of the world is organized and 

categorized, which can influence our cognition and behaviour. Unlike other theories in 

psychology, schema theory isn’t attributable to a single psychologist but has had many 

contributions from various psychologists over almost 100 years of research. Some of the 

most notable contributors include Bartlett, Piaget and Vygotsky. 

A schema is a cluster of knowledge or memory that is stored in the mind. They’re also called 

“cognitive frameworks” as they are a system for categorizing and organizing information 

and memory. 

Along with the existence of schema, another central claim of schema theory is that their 

function is to help us make sense of the complex world of information that we live in. They 

also enable us to make generalizations about situations, people and places. Stereotypes are 

an example of a social schema and how we can generalize about groups of people to save 

our cognitive energy. 

One way schemas can influence cognition is that they can affect our ability to comprehend 

new information. When we’re exposed to new information we relate it to our existing 

knowledge (our schemas) and this can improve our comprehension of that information (as 

seen in Bransford and Johnson’s study). 

This process of relating new information to existing schema can also influence our 

processing of new information and can lead to confirmation bias. If we have an existing 

stereotype (social schema) about a group of people, we use this schema when we’re 

processing new information and we might tend to focus only on details that are consistent 

with our schema, since this is cognitively easier. This means that we might focus on and 

remember details of someone that are consistent with our existing stereotype, which is how 

stereotypes might be reinforced. This is seen in Cohen’s study using the waitress/librarian 

paradigm. 

 

 


